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A Note on Graphic Novels in the Curriculum

THERE 15
NO POouUsT
THAT WE
MUST ACT.

) £ UT 06 0OA OAAAET ¢ OEEO COEAA dicaoytakeBAdcloBE AOO Al
with comics in the classroom. Indeedhe use of graphic novels in thelR curriculum has
grown over the pastwo decadedo become a fullyritegrated part ofthe Englishcurricuum.

Theirinitial use was to help facilitate reading skills for new, developing, or reluctant readers.
Over time, however, teachers and librarians began to recognize how powerful visual narrative
can be irfosteringa variety of core skills in students, including developing new vocabulary and
terminology, understanding and interpreting visual texts, and makuggments and
inferences.Comics and graphic novels have certain obvious features they share with traditional
prose narratives (i.e. characters, a segfjiplots and subplots, and both conflict and

resolution), but they also have features that give thearticularly strong connections with

visual art and media formsjcluding storyboardingand film.

In both the United States and Canada, comics and graphic novels have become an explicit part
of state and provincial curricula. For instancdiem it comes to the Common Core, students

are required to apply Reading Standards to a rangiterfary forms with those texts covering

a wide range of cultures and periods. Included among those texts for consideration are graphic
novels From Kindergarten to Grade 5, there is an expectation that students méllyae how

visual and multimedia elements contribu@o the meaning, tone, or beauty of atdxtd AT A
graphic novels are included as an example. From Grades 6 to 12, expected text types include




Ghe subgenres of adventure stories, historical fiction, mysteries, myths, science fiction,
realistic fiction, allegories, parodies, satire, and graphic nav&lgimmon Cotés7). In addition,
the International Baccalaureate (IB) Association has, in recent years, increased the possible
graphic novels that can be taught from a small handful of titles to works numbering in the
hundreds.

What teachersstill find themselves confronting, howevegis a lack of suitable resources for the
kinds of graphic novels they might want to include in their curriculum. Although graphic novels
and picture books designed by educational publishers for the classroom often have the
curriculum clearly in mind, te&ersare left to their own researcifithey want to incorporate a
trade comic or graphic novel into their classroom as a meaningful part of their currigldnoh

yet these aregpreciselythe comics andyraphic novels that children and young adults are

reading outside of school.

The solution is to have thoughtfully develope@jevant resources like this one. Thesovide
educators with a way of accessing a range of comics and graphic novels that can become a
meaningful part of their curriculum and, by extension, their pedagogical pracfisgzou move
through this guide, take note of thactivities it suggests for reading, writing, and researching
for each volume of the Jekyll Island trilagy there is something that you wish this guide

ET Al OAAA AOO AEAT 60h DI AAOGA 1 AO OO ETT x8

We wantThe &kyll Island Chroniclés become an important part of your English, HistoArt
or Social Sciences curriculum, and it has the best chance of doing that when there is an open
dialogue between educators, creators, and publish&sod luck, and happy teaching!




TheJekyll Island Chronicleg An Overview

INTRODUCTION

TheJekyl Island Chronicles, VolumeAlMachine Age Wes
the first volume in a graphic novel series that blends
historical fact and alternative history to chronicle the years
between the end of World War 1 and the beginning of Woi
War 2.The story has, ai$s setting, Jekyll Island, Georgja
OAAAOETIT OAOOAAO &I O i AT U
during theinterwar period in which the story is sdh The
Jekyll Island Chroniclethe patriarchs of these families
men that includeAndrewCarnegie John D Rockefeller
William Vanderbilt, and].P.Morganz are tryingto make :
sense of how the United States should move forward now
that the Great War is over, especially since in this alternatl
history, a cabal of anarchists is mobilizing under the

direction ofwhat appears, at first, to ba figure known only CT
as ZenoThis puts therUS President, Woodrow Wilson, in f)

difficult position, and he turns to thmembers of thelekyll

Island Club for help in dealing with the csisTheir idea is to

x AAI

fund a supeteam of broken but dedicated warriorwho will take on the anarchists and try to

keepthe worldfrom slipping into another conflict. Not everyona the Jekyll Island Cluts
immediately enthusgastic about the idea, but theltand is forced by the anarchists who et

on wreaking havoc around the world in order to destabilize the fragile governments that have

just emerged from a global conflict.

AT AOi Uh AT A

‘(HP@HI(LES

catastrophe.

TheJekyl Island Chronicles, Volumed® A OE 1 6idhe2 AAAE
second volumen the series, and here the story expands and
deepens Soon afternt begins, the heroes of Book 1 are once
again called into service to save the world. Despite the
OEAOT OU T &£ '1 AOAx
book of the series, the Zeno cabal has rematerialized and is
once again up to its diabolical schemesgaged in a plan of
global deception that is focused on sewing division, building
I AUET ¢ Al AEI
powerful weapory a weapon of death and destruon
devised by none other than Nikola Tesla himself. Stopping
s b\ Luigi Galleani and the forces of darknessoeasymatter,
/f >1\=\E JEK)’LL however.Peter, Helen, and the rest need to sort out their

: own inner conflicts and dig deep in order to prevent

#AO1T ACEAGO

Oi

D
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In TheJekyl Island Chronicles, VolumeA3:ast Callthe
AOCi AT OAA EAOT AO findtbetndelves A fhe
ultimate showdown against the Zeno cabal. Everything has
been building towards a climactic confrontation between goo
and evil, with casualties that simply cannot be avoided on bo
sides of the conflict. Jekyll Island has, througihthe series,
been the site of careful planning, strategizing, and preparatio
for just this moment. Now it becomes the site of a culminating
battle that brings this exciting trilogy to a closés it does so,
we can see the spectre of powerful forces that will bring an e
to the interwar period and give way to the most catastrophic,
devastating conflict that the world has ever seen. e ’cﬁé(.’,%hc’i LAND|

A LAST [illll

GENRE

Thegenre ofThe &kyll Island Chroniclésbest described adieselpunkSuch stories are

typically setduring the interwar period and their aesthetiasd storylineare associated with
dieselbased and retrefuturistic technologiesDieselpunks a close cousin steampunk
whichfocuses on reimagining the Victonara using the aesthetics of steapowered
technologies and indeed the genres feature several similarities including having characters
that areaugmented by these technologieSome critics have noted, howewvehat the

optimism often found in steampunk narratives tends to be replaced by the cold mechanization
and industrialization characteristic of modern conflit¥hat makesrhe &kyll Island Chronicles
Ooi Al i PAITETC &£ O OAAARAOO EO EI x OEA AOOEI
itself throughout the course of the story. What makes it so attractiveeiducatorss that welt
researched storieg regardless of whether or not they are graphic nogetan oftenbe

leveraged as a teaching tool mss many different areas of academic study, including history,
literature, social studies, technology, and politics.

USING THIS GUIDE
This guide provides a wealth of information, ideas, and practical activities that can ake

Jekyll Island Chronicleserything from a useful supplemental text for you to use across one or
more lessons in a major unit to a core text around which an entire unit can be based.

PIP YOU Ccome
ALL THIS WaAY TO
WRING YOUR HANDS,

WOoorPROW?

OR ARE YOW
HERE FOR A
CONSTRUCTIVE
REASON?

O

©
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How to Read a Graphic Novel

LEAVING JEKYLL
ISLAND. APRIL 28, 1919,

THIS 15 MY
PARAPISE.

I
CALL HER

Caption Box - " ~ Speech
' " Balloons

=] THIS ONE
DOESN'T

SHATTERPROOF
LAMINATED SAFETY Y=
GLASS, TIRES FROM
A SPECIAL POLYMER,
AND AN AIR-COOLED
CABIN.

IT'S ONE

- HELL OF A
_\rmcx.

Background

Foreground

As with any Western comic or graphic novehe &kyl Island Chronicleshould be read from

left to right and from top to bottomMost students will be familiar with thif course put that

AT AGT1 860 1T AAT OEA &I OI A0 x1180 DPOAOGAT O OEA 1
from Volume 1 for instancewe can see some of the basic features that readers must interpret.
For instance, they nee®1 OAAT CT EUA ET OEA AT OO01T 1 DATAI

E O,lindadt, spoken by Henry Farbutrather by CarnegieThe following basic terms are

important in allowing students to talk about what they are reading in a meaningful way.

>
p>]

(@)
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PANEL

A panel is the building block of a comic or graphic novel, the frame that encapsulates each
segment of the story. Most panels are bordered, as in the examples abovéhéyutan also be

AT OAAOI AGO6 AT A OAOGOI 6O ET A OAI AAAhd xEAOA O
or contained within an existing panel, as we see with the small panel of Henry Ford.

CAPTION BOX

A captionor caption boxs a box that usually serves as a narrative voice for the graphic novel. In
the example above, it establishes the date (April 28, 1919) and what the characters are doing

(i.e. leaving Jekyll Island). They often appear in the top left or bottom right ceroka panel.

SPEECH BALLOONS

Speechballoonscome in different varieties,
but mostare simple ovals like the orghown
on the left. When they take the appearance
of cloud bubbles, and the connector is not &
simple tail but a disconnected circular or o
cloud shape, the balloon is a thought bubblg

SOUND EFFECT

Onomatopoeic sound effects are an important component of a graphic novel, giving the reader
AT BT AAOOOAT AET C 1 £ AOAEOIT Ohe atteitoalpiopedy cdiep O A
ESTABLISHING SHOT

An establishing shoffor instance, is usually a half or fplge illustration that gives us a sense

I £ pl AAAh A0 xA OAA AAT OA xEOE OEA Ai AO AAP
scene and allows readers to get their bearings.

FOREGROUND / BACKGROUND

These terms are very useful in showing students what the story is having them focus on, which
is typically the foreground, and what is happenipghind the scenes the background.

GUTTER

The gutter is typically considered to be the space between panels formed by their borders,
whether these are to the sides, above, or below the panels. Gutters are interesting features,
because they typically represent the passage of time between the endafisn of the various
moments in a graphic novel.

EA

A O




Inthis sequencdrom Volume 2, we can see additional features that readers must decode.

Borderless Panel

Wordless Panel

-
=

[ >
Reverse Shot ‘&gﬁgm

CLICK . Ell[iIKa. CLICK ...

Extreme CloseUp




BORDERLESS PANEL

Most panels have borders that clearly define them from one another, but you will notice the
use of borderless panels throughout Book 2Tbke Jekyll Island Chronicliés we seen the
previous page. The top and bottom panels might seem to be trapezb@mped boxes, but

OEAOA EOI 60 OAAITT U A OiI1TEA Al AAE TETA 10O E
panels on the page. Borderless panelscanpldy OE OEI Ah OOCCAOO O1 i A
contained, and are generally arresting for treader.

") 2 EFBVIEW

I " EEQeAVEeW occurs when the camera is looking down on the action from above, just as it
would be if a bird were staring down at the proceedings. We see tipiariel 2 of the previous
DACA xEAOA xA CAO AT 1T OAOEAAA OEAx Thanti@EA

shot looks upwards, we often describe it as a &gye view.

WORDLESS PANEL (SEQUENCES)

Wordless panel sequences can be powerful, because they usually present a scene that either
needs no words or leaves one speechless. They are great at establishing mood as well. These
sequences are successions of wordless panels in which some action lages$ometimes in

the Jekyll Islanderies, you might see a sequence where an evil character is carrying out some
nefarious plan. In that case, the lack of words reinforces how the actions need to be carried out
in silence.

BLEED

The arrowhead part of the weapon that is shown in the bottom panel of the previous page is an
example of a bleed, where one panel literally bleeds into another. Here it is powerful as it
magnifies the power and danger of the weapo

REVERSE SHOT

A reverse shot is a more complex shot in a graphic novel, in which characters who might have
been depicted with their faces towards us are suddenly turned around, so that we now look
with them. We can see this in panels three and four of the previous p&eerse shots often

look over the shoulder of one or more characters are intended to give us a sense of what they
see from their point of view (POV).

EXTREME CLOSE UP
Anextreme closep shot(XCU) can often be rather terrifying, especially when it is trained on a
villain who is carrying out some diaboligdhn. We clearly see this in the bottom right hand

AT O1T A0 1T £ GEA PACAh xEAT OEA AAI AOA UiiTi1O
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So far, we have looked at some basic and-sotasic vocabulary for discussing the features of
comics and graphic novel$heterminology that can be applied, however, can get quite

technical anddraw upon a range of different fields. Not only does filmic language play a role in
helping to describe what is happening in a graphic novel, butehms of different areasof

critical theory can also help describe what is happening. In this party sequence from Volume 3,
for instance, more technical terminologglated to the medium shot helps to show the

difference between the way characters are represented in different panels, and the language
of Gaze Theory can help to illuminate what the characterd@o&ing at.

THE CROWN ROOM,
HOTEL PVEL CORONAPO.
HALLOWEEN, 1923.

#% Semi-Reciprocal Attention

Medium Long Shot

Extra-Diegetic Gaze

12




LONG, MEDIUM, AND CLOSEHOTS

Just as with establishing shots and reverse shots, the téomg, mediuntong, medium,

medium closegnd close ugonstitute the filmic language that can be used to describe the ways
inwhichOOET 006 ET A COAPEEA 11 O0AI AAT AA EOAI A
we find in avisual narrativeWhat is important for students to understand, however, is the way

in which the distance from the camera to the subjéetmeshow we interpret the action of the
graphic novelThe medium long shot of thpartygoersis notat so long a distance that we lose
OEA OAT OA 1T &£ OEAI EAOEI C A Al AOO ET AAAE 160
provide a degree of intimacy that would give the image a different sensibility.

INTRADIEGETIC GAZE

This term comes to us from Gaze Theory, a field of critical theory that examines the way in
which people look at one another. Diegesis is the world of the story that is taking place in a
panel, and an intradiegetic gaze occurs when a character in a peoled At something within
that world. The woman wearing the mask in panel 2, for instance, is looking off to the side at
something that has caught her attention. Because what she is looking at seems to be part of
the world of the story, her gaze is intragetic.

EXTRADIEGETIC GAZE

This is when a character looks out through the panel at the reader so that their gaze breaks the
fourth wall. This kind of look can be very arresting and make the reader feel as though they are
being seen or communicated with. Not surprisingly, Charlie @inas looking directly at the

viewer in the final panel, as though he is trying to say something to us about the party with his
facial expression.

ATTENTION (RECIPROCAL, SERRECIPROCAL, DIVERGENT)

Characters in a comic or graphic novel panel can be examined in terms of what they are paying
attention to. For example, when two characters are looking at one another (as Carnegie and
Ford are doing for the most part, in the sequence frBook ) then their gaze is said to be
reciprocalHowever, sometimea character will look at another withodhe latter looking back

at them. In panel 3 on the previous page, the two men are looking at the women, but the
womenAT T80 OAAI O1 AA, theyaiepoBirig @r theAanErarhig id callédA A A
semireciprocal attentiomnd gives us a different sense of the relationship between the
characters. Finally, when a panel features characters who aresadlyylooking at one another

at all, like the group in the first panel, their attention is said tadbesrgent Understanding

these different forms of attention can helgive us a betteunderstandng ofthe relationship
between(or among characters in a given panel.

13
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Historical Characters

There area tremendous number dfistoricalcharacters that readers are introduced to

throughout The &kyll Island ChronicleslereisA OAT AAQET 1

students keep track of.

OEAO Ui 6811

CHARACTER

DESCRIPTION

ANDREW CARNEGIE8351919)

Appearing involumel, Carnegie wasfimancier from
ITTA T £ 11 AOCEAAGO | |feudder©f
| i AOEAAS O @dAfdnder &librardsd O O U
nationwide. He ighe driving force behindhe creation
of a team of superheroddat the Jekyll Island Club
enlists to ombat the threat of the anarchidorce

ET T xT A His@ediBatidn & dhis cause is
unwavering and an inspiration to everyone involved.

WOODROW WILSON1856z7 1924)

As the28™" President who led the country through
World War 1, Wilson sees ti@erwar period as a
dangerous moment in US history when governments
are fragile and America must help them find a way
forward. He appears in Volumes 1 and 2, but his cong
has developed into fulblown paranoia by the time of
the second book, as he tries to rid the country of
anyone he sees as a threat.

HENRY FORI}18631947)

FordisEA &£ O1 AAO T £ i AOEA
company whose innovations led to the development ¢
an entire industryHe helpsCarnegie realize his
ambition to create a team of superheroes to combat
anarchyandevi. 0 OEA 1T OOOAO 1 £
the resurfacing of the Zeno cabal, and heads to Englg
to confront it head on. In Book 3, his understanding o
diesel technologie$elpsdefeat Zeno once and for all.

14
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NIKOLA TESLA(1856-1943)

A SerbianAmerican futurist and engineer, Teslane of
the most remarkable minds of the #&entury, was the
developerof alternating current electricitylnitially, he
helpsHelen Huxley come to terms with the energy sh
stores. By Book 2, he has developed the plans for a
super weapon that he is convinced will put an end to
war. Once it falls into the hands of the enemy, howev,
he fears it is unstoppable.

CHARLESPROTEUSSTEINMETZ1865-1923)

As amathematician and engineer, Steinmetz had few
equals making discoveries that enableshgineers to
design beter electrical motorsinitially, he triego help
Helen harness her powerndowever,in Book 2, his
focus shifts to the demons she confronts over
#AO1T ACEAGO OERAQGEET A1 AEA
EO 11T PAOEAAOGEIT ¢ (Al Al 6 ¢
ultimately comes at a significant cost.

LUIGI GALLEAN(1861-1931)

An lItalian anarchist whose charisma made him
dangerousGalleaniis set ondestabilizingand
destroying western capitalist democracie3hough
AAEAAOGAA ET "TTE X AU #A
Book 2 to bring together a diabolical plan that include
building an army. In the final volume, he works to
AAPEOAI EUA 11 OEA bPIATO
comes into conflict with othemembers of Zeno.

DAVID LLOYD GEORGE8631945)

An English statesman and Liberal politician, David
Lloyd George served as Prime Minister of Great Brita
from 19161922 and played a major role in the Paris
Peace Conference of 1919. In Book Zloé &kyll Island
Chronicleshe makes contact with Henry Ford in an
attempt to put together a response team to deal with
the threat of the Zeno cabal.

15




HERBERT HOOVER (189B972)

The first director of thé=B| Hoover worked in US
intelligence and headeds predecessoagency In Book
wh EA ATTAOG O *AEUIT ) (
AT AAGETT OF 1AO #AO1 ACEA
they are now needed more than ever and will be
reporting directly to his agencyn the end he supports
4 AUIT T 08 GlefédndBaKyliOstadul atdiioverseds
transition back to normalcy after thenal battle.

WILLIAM JAMES FLYNN (1861928)

A plumber turned secret agent, Flynn was the first
person to head the Bureau of Investigation. He is the
man who identified J. Edgar Hoover as a promising u
and-comer in the world of espionage. In Book 2, he is
responsible for carrying out President Wils@ O 1 C
for mass deportation in the wake of the Wall Street
Bombing.

"% 2" % ((%2-1. O"! " %d94a)5 4

Ruth is generally regarded as one of the greatest, if n
the greatest, baseball player of all time, establishing
records in the major leagues that have lasted for
decades. He makes an appearance in Book 2 of the
OAOEAO AT ET ¢ xEAO UelShtarxof
3xA06d AOOOEEI C EI I A 0O0I
York City Polo Grounds.

GABRIELLA ANTOLINI (1899984)

Antolini was an ltaliarAmerican anarchist whwent to
prison for transporting dynamite. In Book 2 she is a
member of Zeno who attempts to undermine
#AOT ACEA8O OAAI AU EI E£EEI
assumed identityln Book 3, shattendsone of
00OAOGEAAT O (AOAET C60O OAI I
Then, she finds herself stuck at the Hotel del Corona
isolated from Galleani and not happy about it in the
least.

16




ALVES DOS REIS (1898955)

Dos Reis was a Portuguese criminal who was
OAODPI 1T OEAT A A& O AAEOAOAE
in what has come to be known as the Portuguese Ba
Note Crisis. IMhe &kyll Island Chronicleke is engagec
in printing counterfeit currency as part of the Zeno
AAAAT 60 bI AT OiF #ZOOOEAO
the instability caused by the First World War.

WARREN G. HARDING (1868923)

As the29™" President Harding lacked the leadership
and character to serve the office. His administration
was wracked by scandal and his own affairs. As Bool
opens, Harding can be seen delivering one of his
speeches on the crossountry tour that would
ultimately claim his life. Of course, the fact thae s
shown getting into a vehicle with a disguised Gabriell
' TOTTETE OAEOAO A xETITA

WINTHROP ROCKEFLLER (191973)

A politician, philanthropist, and member of the wealth
Rockefeller family, he became the governor of Arkans
in 1966 and did much to help ensure the integration ¢
schools in that state. IA Last Callwe see his endearin
friendship with Solomon Taylor, giving us a sense thg
kindness, empathy, and genuine connection are a
means by which humanity can triumph over hatred ar
bigotry.

BASIL RATHBONE (1892967)

Rathbone was an English stage and film actor whose
credits include such films &omeo and Juli¢t936) and
The Adventures of Robin Hq@838). He served during
WW1 and was involved in military intelligence. In Bog
3, we see him as an operative for the Monarch in his
efforts to engage with Gabriella Antolini at the Hotel

AAT #1 OTTAAT8 (A Cci AO AU
AAT T AAh®G2A0BRA0 11 EEO I
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HARLEM HELLFIGHTERS

Formed in 1913, the Hellfighters were the 369
infantry regiment of the New York National Guard.
They had a reputation for bravery and heroism in the
field of combat beginning as early as WW1, althoug¥
returned home to a country where they were still
victimized by racial injustice. lfhe Jekyll Island
ChroniclesA Last Calkthey form a crucial part of the
defense of Jekyll Island.

EMMA GOLDMAN (18691940)

A political anarchist, writer, and thinker, Goldman weg
jailed numerous times for her words and actions. Sh
was also briefly arrested after the assassination of
William McKinley when she was thoughthave
inspired the killing. She appears in Book 3 having tak
on the identity of Emma Grant and informs Gabriella|
Antolini that she must remain at the Hotel del
Coronado.

ADOLPH HITLER (18849.945)

An Austriarborn German politician, Hitler rose to

prominence in Germany as the leader of the Nationa
Socialist (Nazi) party. In 1933, he became Chancellg
Germany and in 1934 its Fuhrer. His invasion of sev
countries in Europe led to WW2, and kistematic

genocide of European Jews and other groups has le
him to become the most notorious villain in history. |
Book 3, we see the very beginnings of his rise to pov

18




Fictional Characters and Groups

Manyof the characters that readers encounterTihe &kyll Island Chroniclese fictional
creations of the authors. Here are some of the principal characters your students will meet.

PETER KAROVIK

Suffering irreparable damage to both legssavng two
fellow soldiers from a grenade blast, Karovik epitomiz
the selfless bravery that Carnegseesas essential to
defeating the anarchistsin Book 2, with a nevfound
fame for his abilities, Karovik is again pressed into
action to defeat Zeno. However, Peter is not himself ¢
the start of Book 3, having learned the fate of his Ann
Still, when he is called upon to defend Jekyll Island,
Peter will rise to the occasion like never before.

HELENHUXLEY

Helen is permanently transformed by an electrical
mishap during the First World War, giving her the abil
to create and store electricity. In Book 1, she become
ITTA T &£ #A0T1 ACEAGO AOCi Al
the end of the book hits her hard, agwsee in the
nightmares that haunt her during Book 2. In the final
installment, she must be the equalizer now that Zeno
EAO EOO EATAO i1 OEA DI A

SOLOMONTAYLOR

Taylor is a cryptologist who solves complex puzzles a
AO OOAEh EA EO Al HAdphied
his worthin Book 1 andsleft in charge by Ford in Book|
2 to develop additional technologies for Peter and
Helen,but hefaces his greatedestin the final chapter
getting Peter to believe in himself again so that he ca

be ready when the forces of Zeno attack.
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BILLY COLFIELD

There is no better flyer than Billy Colfield. As an ace,
ETET O #AOT ACEA6O OAAI EI
is called upon once again in Book 2, this time when
threats materialize in England. In the final chapter, he
needed when the forces @&vil come to Jekyll Island an
he and his squadron must deal with Zeno once and fc
all. With Galleani and Antolini ready to obliterate the
island, Colfield must make a fateful decision.

ZENO

Initially assumed to be a specific individual, Zeno is a
AT 11 AAGETT T &£ AT AOAEEOOQC
postWW1 governments. They are thwarted by
#AO1T ACEAGO AOCIi AT OAA EAQCQ
two books, but by the final chapter they ha their
hands on a weapon that can turn the tide. However,
behind the scenes, something far more malevolent is
work, waiting to arise from the ashes of Zeno.

THE RESTORATION

First appearing in Book 2, this group of spies monitors
the activities of the nefarious Zeno cabal, watching ag
OEAU AOEOOAOQOI OO0 %001 PA E
Death Ray device. They keep a close eye on the villa
with expert espionage, makin OOA OEAO O

s~ A s s s oA 2

AAOEOEOEAO AT160 ci O1AA

QUEEN ANNE THE MONARCH

Queen Anne, aka the Monarch, is a smuggler turned
OPUI AOGOAO ET AEAOCA 1T £ ¢
assists the heroes by gathering intelligence and using
01 O1T AAOIi ETA OET OA xEI «x
In Book 3, he helps Peter locate themains of his love,

Anna, and uses his agents to gather intelligence on th
xEAOAAAT OO0 T &£ :A1180 1B
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Major Themes

Like any work of literature, a close readingTdfe &kyll Island Chroniclesveals the
emergence ofkeverathemes that are central to the story. Here are some of the big ideas that
are suggestedt various points in theeries:

THE WAR BETWEEN GOOD ANBY/IL

Stories often feature the ongoing battle between the forces of good and evil, and the first

volume of this series is no exception. The lines between good and evil are clearly demarcated,
with the weltintentioned Jekyll Island Cluioying to come to terms with how it can use its
@neOEBOE 1 £ OEdo preVedt thd\dofd frardfaiig D6 anarchy. In contrast,

the members of Zenpalso incredibly welfunded,are intenton waging war through terror to
achieve their ends by further destabilizing the governments of Europe. It is clear throughout

the story thatthe righteousness of Karovénd his band of heroes helps them in combatting

the forces that oppose them). T OEA OAATT A OI1 O0i A T £ OEA OAO
good and evil again collide, but this collision also suggests that thingdbecome rather

Al i pIl EAAOCAA8 ) O060 OOOA OEAO AAOPEOA #AO1 ACE
again prepared to combat the forces of Zeno, but the book also shows that the seeds of

discord can be sown when the xenophobic actions of politezaders are turned to advantage

by those who would use these actions for their own nefarious purposes. Given the final
showdown between good and evil in Book 3, this theme is once again the subject of intense

£l AOOh AOO AARAOPEOA (oesAtheriibgyBiggesthe ways i witich &viC E A 6
can endure.
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TERRORISM AND ITS EFFECTS

I T A A AI1TBe@kylOdaAd\Chroniclegthout an understanding of how contemporary it is
in exploring an organization that has terrorism as its weapon of choice. Indeed, it speaks to
what many in the west have come to fear in the wake of the Septembeaftacks and tke
incidents of terrorismaround the worldThe &kyll Island Chroniclexplores the nature of
terrorism and its effects, from its methodgd. its anarchic use of explosivesthlessnessn
dealing with disloyaltyuse of misdirectin, etc.) to the formation of its identityi.e. both how
the terrorist group sees itself and how others see it).

7('4 Y4 -% .3 4] "% O$! -1"' %$o
A principal focusf The Jekyll Island Chronictesm the beginning of Book ik the difference

between ability and disability, and how fine the line dabetween these two states of being.
There is little questin that a character like Karovik forced to deal with a disability, but what

EA AT A0 ET OEA ZAAA T &£ EO OAEOAO OEA NOAOOE|

anarchists that make up the Zeno group find it difficult, at times, to fully trust one anather
because the way they sethe wotd is damageq KarovikE O OEA AT AAd AU OEA
towardsothers. His disability isnerelythe motivation to make himself whole again, if only to
more fully serve his fellow man. We note, for instance, what he is doing when Carnegie and
Ford firg stumble on him in his neight®6 © Z£EAI A8 7EAO OEA OO1 ou A
disability means when one is motivateohd indeed strengthened ba sense of duty to others.

THE IMPORTANCE OF SELFLESSNESS

This theme is best demonstrated in the characters of Karovik and Carnegie, who both

Ol AAOOAEA AAOETI T O AO OEAEO i x1 AgbAl OA xEOE]|

selfless actions at the beginning of Book 1 save the lives of his comradeDThE EA AT AO
really know the two soldiers whom he saves, he is willing to risk his life to protect them. After
suffering an injury that forces him to wear prosthetic legs, Karovik has every reason to look

after only himself, but instead he is discovereg Carnegie and Ford not only plowing a field

Au EEI OA1l #£h AOO EEO T AECEAT 060 Z£ZEAIT A AO OEA
selflessness throughout the story, and it is this quality along with his bravery that defines him.

# AOT A CE Anavidr thiroughoufBbok 1 underscores the importance of selflessness during
trying times. Though at an advanced age and initially far removed from the theatre of conflict
explored in the story, he feels that it is the duty of those with means to help Witson

defeating the forces of Zeno, regardless of the cost.

THE ABILITY FOR PEOPLE TO ACHIEVE GREATNESS WHEN THEY WORK TOGETHER

An important idea that emerges in the series is how much can be achieved when people work
together. This is not a theme that manifests itself only on occasiorhieJekyll Island
Chroniclesbut one that is woven into the fabric of the story. We see it in the members of the
Jekyll Island Club who put their support behind Carnegie and his plan to hire a team of
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augmented superheroes, and in the team itself, who work together brilliantly to thwart Zeno

iIT OAOAOAT T AAAOGEITTO68 'O 11 A 1TA JoyAslandOOET OO
Chronicleshows that people, regardless of wealth, social status, educatiad political views

can ultimately come together for common causes that transcend individual preferéhées

Indeed, even a cursory look at some of the personal, local, national, and international

challenges we face in contemporary society shows us th@fpower in working together to

achieve great things has an importance whose impact goes well beyond the story.

OUR RELATIONSHIP WITH TECHNOLOGY

Although the story is set in the past, its essential teachings are very contempdraeyaky|
Island Cloniclesfor instance, explores our relationship with technology, and how potentially
rewarding and potentially destructive it can be. Karovik represents the idea of the human
being using technology in a way that benefits others, drawing upon what he has leaored f
his father to help his fellow human beings. The forces of Zeno use technology to lay waste and
to instill fear, and in so doing represethe very opposite kind of relationship. Perhaps most
interesting are Tesla, Steinmetz, and Ford, characters with a genuine, unbridled fascination
with technology that allows them to be visionaries in their respective fields. Tesla and
Steinmetz, especiajl, show how challenging it is to maintain a level head in the face of
discovery, having to remind themselves, it seems, that Helen Huxley is more than just a
fascinating science project. Ultimately, they can, however, because of their shared humanity.

XENOPHOBIA AND HOW GOVERNMENTS USE IT

Xenophobia the dislike of, omprejudiceagainst, a particular group) is not simply a social ill, but

one that governments will often exploit for political purposes. For instance, Book 2 looks at

71T AOT x 7EI OIT60 OOA T &£# OEA 0AIT AO 2AEAOKh O
Italianand Jewish immigrants, that was part of the First Red Scare: an attempt to convince
Americans that the country was in danger from communism. Wilson was able to use bombings
that had taken place to stir xenophobicdies and carry out deportations.

USE OF TECHNOLOGY IN WARFARE

Although set in a reimagined Dieselpunk universe, the graphic novel reinforces the devastating
OO0A 1T &£ OAAETT11TCU ET xAOEAOAR AT A OEA OAOU
weapon to end all wars to the anarchist bombing of Wall Street t/od¢bnventional firearms

and grenades that comprise the confrontations near the end of the second volume, the authors
show how different sides in a conflict attempt to leverage technology to gain the upper hand.

PTSD AND HOW SOLDIERS COPE WITH IT

PostTraumatic Stress Disorder or PTSD is an important focus of Book 2 especially, appearing
DAOEAPO 11 00 POIiETATOIU ET (AT AT (0@l AudoO
with the phantasmagoric memories of World War | and her immense fgelof sadness over
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the death of her benefactor, Andrew Carnegie. The story captures how all these feelings are so
intertwined for Helen that they have an impact on her ability to move forwave. also see this

in thestory of Billy Ctield, and the terrifying friendly fire incident from WW1 that haunts him.
The third book shows the extent to which PT@Dr shellshock, as it was originally termed

can be a debilitating condition that literally brisghe sufferer to his or her knees.

== NG

THE CHANGING UK OF THE 1920s

The trilogy gives readers a strong serdéhow challenging the 1920s was for the United
+ET CATi8 )T "TTE wh (ATOU &I OA OQAIT O 3T1TI1T1
happening in England, and indeed the country found itself having to cope with some grim

post-war realities. The war impa8tA OEA 5+86 0 OOAAEOQETT Al OOAAE]|

difficult for them to find partners with whom they could trade things like coal or steel. This led
to mass unemployment, unrest, and revolt, making the 1920s a very tenuous time for Great
Britain. h contrast, we often think of the 1920s as a prosperous time in America, but as the
trilogy showsthe seeds were being sown for the dark days ahead.

HOW EUROPE HONORS THE REMEMBRANCBNOWI

Animportant idea that arises ithe story ishow Europe honorthe memory ofWorld War 1.
The climatic action in the closing stagesBdok 2, for instancdakes place in the Imperial War
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Museum in London, and it speaks to the fact that European nations have countless memorials,
museums, and commemorative battlefields dedicated to this specific conflict.

HOW ECONOMIC CHANGE DRIVES POLITICAL CHANGE

AsThe Jekyll Island Chronicteakes clear, the economic hardships and fallout in the wake of
the First World War created the conditions for what follow&dr example, ne of the many
newspaper clippings in thigilogy features the plummeting of the German Mark because of the
war reparations written into the Treaty of Versailles. On the same page is a story about Adolf
Hitler, whose rise to power in Germany under the banner of National Socialism represented a
political change that was driven, in part, by economic change.

THE RISE OF VIOLENT/HATE GROUPS IN THE 20th CENTURY

The Zeno Cabal is in some ways a manifestation of how the turbulence of the early twentieth
century paved the way for the rise of violence and hate. Economic instability, war, propaganda
and xenophobia led to the development of hate groups who wantedaoagform society into

an image they could understand. In a period of uncertainty, people were sometimes willing to
sacrifice what was right for what they saw to be in their own-seHrest.

THE EXPERIENCE OF THE BLACK SOLDIER IN AMERICA

Book 3 introduces us to the Harlem Hellfighters, th& New York National Guard Regiment

who made a name for themselves during the two world wars. The ranks of the regiment
consisted primarily of African American soldiers, and their deployment during WW1 showed
their exceptional determination and ability to énre the horrors of trench warfare. What
OEAOA OiI 1 AEAOO AEAT 860 OAAI EUAh ET xAOAOh EO
translate into improved conditions for African Americans in thiake of their service. Many of
these soldiers arrived home to find that racism, hatred, and intolerance were as much a part of
their lives as they were before entering military service.

THE IMPORTANCE OF FRIENDSHIP AND SACRIFICE

If there is a theme thathe seriescelebrates, it ishe importance of friendship and the
willingness of friends to sacrifice their own interests étiners. The success tfie heroesis
predicated on this sinc# is only by making these sacrifices that thegntriumph over Zeno.
In Book 3Steinmetz and Colfielgivetheir livesfor something greater thartheir own
interests AO OEA AOQOOET OOvalud e@ch bthentode thenAherhsA@s add
sacrifice their freedom and safety for others. At its core, this is a story about cooperation,
teamwork §n spiteof differences), and giving of ourselves for the greater good.
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Activities for Teachingand Learningz Book 1

ACTIVITY 1z Making Predictions
ObjectiveShow students how they make predictions about a work of literature

Studentsconnect to a work of literature when they are given opportunities to engage in pre
reading activities. These activities are fiaanging and include everything from allowing them
to connect the experiences in the text they will read to their own lived depees to making
predictions about a story on the basis of particular fragments of evidence.

HOW IT WORKS

In this activity, studentgan begiven a blackline master of the opening spreadrat &kyll

Island ChroniclesHowever, the narrative caption boxes and the dialogue balloon have been
emptied of text.The students begin on their own by lookiotpselyat the illustration. They

have five minutes to jot down any notes about what they see, and about anything that might

EAT b OEAI Oi EAAT OEAU OEA OxET h xEAOh xEAOA

They should be encouraged to begin with basiedions, and then increase their level of
complexity:

1 Why time of day is it¥Where does the scene appear to be taking pladgéfat clues are
there in the foreground or background?

Does the illustration suggest the past, the present, or the futund®y?

Canwe understandvhat might be happening given the appearance or apparent actions
of the characters?

il
1

Once the Sminutes are up, students share their findings with atpar. The partnerships are
responsible for thinking about what might be happening in the scene and how the three
AAPOEIT AT gAO AT A OEA OPAAAE AAIT 1111 1 ECEO
word by word transcript at this poinjust an ideaThis shouldake no morethan 510 minutes.

Partners now join with another partnership and share their ideas. They theronstruct the

text for the caption boxes and the speech bubble. This should takeé minutes and, once

done, each group of four students shares its comic with the class. idest reads the comic,
another explains the choices they made, a third talks about other ideas they had, and the
fourth answesany questions from the other group$he purpose of this activity is to get
students to see how they are able to look closelyletiails and size up a situation, how they
caninterpret the situation and construct dialogue, and how they can read, articulate, think
about, and answer questions about their wofllhe teacher should encourage students to go
beyond the literal and use the narrative boxes not merely to describe the scene before them,
but to provide a sensory experience to the readers that goes beyond the visual.
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ACTIVITY Z On Repeat: Understanding Figures of Repetitioin a Comic
Objective: Teach students to identify figures of repetition in a work of literature

Not all plays, novels, poems, or graphic novels are created equal, and some are more effective
than others at teaching young people about the beauty and power of languBge &kyll

Island Chroniclederives much of the power of its storytelling fromowE O 8 O , speciicaly A 1

in the way its characters employ a wide array of literary figures in their speech.

Comics and graphic novels are a much underestimated resource when it comes to teaching
literary analysis and share something in common with poetry that often goes overlooked. Both
poetry and comics tend to use only the language necessary to cameayideas which means

that carefulword choice in both cases must be undertaken to maximize meaning and impact.

HOW IT WORKS

This activity begins with the teacher having students in pairs look at the second page of the

COAPEEA 11 6Ai 8 7EAT OEAUBOA AiT A OEEOh OEA
DAT Al 6 OEAUBOA AGAI ET EI C8 4EEO OAPAOEOEIT A
visual composition of the panels. Here are some of the things that the students might identify:
Language

1T 4EA PEOAOCAR O7A EIiT A OEAOCA OOOOEOC Oi AAs

1T 4EA xi OA OAOEAAT Ceélfeide®® OEA A@BPOAOOEIT O

T 4EA OADPBoOEGEd 1 h O

T 4EA AEAOAAOAOO AAAE AT AET ¢ OE Adodxitize®1 AT O
lllustration

T 4EA AEAOAAOAOOG6 AOAAOEh xEEAE OEI xO ET x

1 The steam coming from the cup, which does the same

1 The two characters, who each appear four times

1 The document, which seems to be a citizenship test

Once the pairs of students discuss their findings, these are shared with the class. This leads to a
discussion of what happens in a work of literature when words or expressions are repeated and
what the effect of this is on the reader. In literary analyfigures of repetition describe letters,
sounds, words, or phrases that argeated, usually in order to achieve a particular effect. In
general, figures of repetition are used in orderimphasize

On page two of the graphic novel, there are three important figures of repetition that appear in
the exchange between the two characters.
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Anaphora

Anaphora occurs when words phrasesre repeated at the beginning of successive lines,
clauses or sentences. This form of repetition is useful when emphasizing a point or repeating it
in either a similar or different wayin the example from page two, the character of Peter

Karovik is trying to memorize a line from the Declaration of Independence. The fact that he is
repeatingit demonstrates how much he wants to laegoodAmerican citizen.

"WE HOLP THESE
TRUTHS TO BE...” [
IT 15 WHAT?

“WE HOLV THESE
TRUTHS TO BE SELF-
EV-I-DENT.”

Epistrophe

This exchange also features an examplepistrophe This issimilar toanaphora except the
repetition of the word or phras happens at the end of a linelause, or sentence. This can be a
very powerful figure of repetition, because the reader is always left with the repeated word or
phrase as the last thing thdite or she sees (or hears, in the case of a spoken text). In the

AgAi b1 A £OT I DACA Oxi h OEA Ol 1 AEAXOEAADOADRA
OEAT +AOi OEE OA D AtAsGobk seilpzi-A AEOIBA QEAOAAOBAA A
OxT AT O0O01TiI PATAIT O AO xAil 1 h xEAT +AO01 OEE OAU
AT A OEA Oi1 AEAO OAPIi EAOR O9i1 680A ET A OOAT A
4EA O1I 1 AEAO T EIEAO +AO1I OEEB0O AAAAT O AU 11 EO
O1 AAOOOAT AO AO1Ti OEA APEOOOI bcBrmitt®dKArovistoA E A O

being a goodAmerican citizen.
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PLEASE. CONTINUE.

THESE THINGS I
MUST LEARN. TO BE
GOOV CITIZEN.

YOUW'RE IN A TRENCH
ON CHRISTMAS DAY,
FOR PETE'S SAKE!

TRUST ME. YOU ARE
“GOO0U CITIZEN.”

Epizeuxis

Epizeuxis seems like a ridiculous word to $elyzpihz zookzsisy AOO EO8 O A OAOU

very powerful figure of repetition. It occurs when the same word or phrase is repeat=d

AEOAO OEA T OEAOh AT A xA AAT OAA OEA OI1 AEAO
OOOAUET ¢ xEOE O' 11T A8 '"11A86 WPEUAOGEO EO 1 &
is trying to emphasize a point very strongly, or, as in thise¢c when he or she is trying to

AEAT cA OEA AT OOOA T &£ A AT 1 OAOOGAOCEITh 1T0O AAA

ceartrA®O Al OET OCE OEA Oi 1 AEAO EO EIi POAOOAA AU

GOOP. GOOP.
ALL RIGHT, THAT'S
ENOUGH FOR NOW.
I'M TIRED.

What do all of these figures of repetition help us to understand? They show us how dedicated
AREEAGET C A Ci A

+AOI OEE EO xEAI

EOC Al i Ao Oi

understand about him as the story moves forward.
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ACTIVITY & Turning a Graphic Novel intdProse Fiction

Objective: Teacktudents about the differences between a novelist creating with words and a

graphic novelist creating with words and pictures.

You willno doubthave students who enjoy the challenge of bringing together text and
illustration to create their own comics. However, what about doing the opposite? What about
taking a visual narrative and challenging students to turn it into prose fiction? The actanity c

actually teach students a great deal about ttumdamentalsimilarities and differences
between different literary forms.
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HOW IT WORKS

Students examine the almost
wordless panel sequence that
stretches between pages 39
and 43 in the graphic novel.
The sequence starts with a
couple of caption boxes
setting the scene and ends
with a tremendous explosion.
The challengedr students is
to turn the fivepage sequence
into prose fiction by working
together in groups of five.




The activity begins with each student reading the five pages on their own. They are given five
minutes to absorb the contents of the sequence and then ten minutes to take notes. When this
is complete, students are divided into groups of five. Their task leeet as a group, discuss

the notes they have compiled, choose a page on which each of them will focus, and then
discuss how they might turn the sequence into prose. Students should each be prepared to
write 150200 words so that they writé501000 wods in total.

) I BT OOAT O Al 1 OEAARAOAOETI T O OEA® OEAUGI T EAOA
1 Who will focus on what page?
1 What is the general story arc for their prose fiction adaptation?
1 How can they ensure consistency across each of their sections so that the whole thing
reads appropriately?
1 How will they ensure that one section of prose transitions to the next?
T (1T x xEIl OEAU AAEO OEAEO I AT OOAOEDPO 11 AA
A great way for them to start the activity is to summagiwhat is happening in the fiveage
sequence in five sentences, one for each page. Once the students have the sentence that
summarizes their page, they will be in a much better position to write.
The writing itselfshouldtake students the rest of the periéd 4 EAT h OEAUS8I1 1 1 AA

following period to put their texts together and edit their manuscript. This should allow for the
presentation of their stories during the class that follows.

A nice idedn terms of presenting the final product to have students each read the section

that they wrote, with the aim to make the manuscrigppearas a seamless whole and not just

a patchwork of different texts. A cool idea to add is to give studenisiguescenario for each

I £/ OEAEO 001 oOu AAADPOAOEIT O xEEAE EO AEZEEAOA
AAAE OO1T ouU OAAAO AEAEZAOAT O1I U &£O01TiT OEA 1T 0OEAO
has already been samnumber otimes.

Alternatively, the presentations could focus on students presenting their idea, the process they
went through, their topthree excerpts, and hat they learnedabout the challenges of writing

prose fiction.Indeed AT Ei BT OOAT O PAOO 1T £ OEA OAAAEA0B80O
assignment should be geared towards addressing the following questions:

1 Can students learfrom this sequence iithe &kyll Island Chroniclés appreciate how
much aprose fictionwriter needs to visualize, imagine, describe, and make clear to a
reader who is trying to understand their work?

1 Were there things that the students did with language that attempted to capture what
they saw in the illustrations in each panel?

1 Ultimately, can a graphic novel teach them how to be a better prose writer, and to be
more appreciative of both literary forms?
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ACTIVITY4 z Writing and Drawing Comics
ObjectiveStudents learn the process of how a comic is put together by doing it

Ultimately, when studying a visual narrative likbe &kyll Island Chroniclestudents need to
be given the opportunity to have a hand in creating comics. This activity allows them to do this
xEEI A OEET EET ¢ OPAAEAZEAAIT U AAI OO OEI 6A PAO

HOW IT WORKS

This activity works best once the students have finished Book 1. In itvioely through the

various stages of the process required to produce a comic. Their goal is to imagine how Volume
2 of The &kyll Island Chroniclesight begin by coming up witkheir owntitle, designing the

cover, and writing and drawing the opening paddéere are several stages to the assignment,
making it ideal as a culminating activity. Students are expected to do the following:

1. Examine th@riginalcover of Volume
1(shown hereipn order to get a sensg
of its designThis will be important
in terms of the consistency of their
ownimaginedcover for volume 2.

2. Come up with ttle for the second
volume of Theekyll Island
ChroniclesThis will bebased on
their reading of Volume 1 and their
own ideas about the direction the
story might take.

3. Produce a sketchnote of their desig
for the cover of Volume@n an 8 %2
@ XXé6 DPEAAA 1T £ b
create thumbnail sketches complete
with notes and instructions for how
they might put together the cover.

4. Share their sketchnotes with a
partner. This allows them to get
feedbackon their prototype.

JEKYLL |

5. Create their coverStudents use
drawing programs, design software,|
or pencil, pen, and ink to pukings
together.

A THE ) JLAND

—(MR@NICLES—
A MACHINE AGE WAR ) —

~OVOEE \

NEDVIDEK « CROWELL « LOWE ¢« NESTER ¢ MILLER
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6. Write out the instructions and the script of the opening page of VolGtuel@nts then
share their scripts with their assignment partner in order to give them an opportunity to
explain their concept and to get any necessary feedback.

7. Create their opening spre&tudents use theimstructions in order to put together the one
or more panels that make up their opening page of Volume 2.

001 606 OEAi h AOEET ¢ NOAOOEITO 1T £ OEA AOAA(

9. Discusghe assignment and the Gallery W&kudents now engage in a futlass discussion
about the assignment, what they learned, what they might try next time or do differently,
and what they noticed on their GallerWalk.

10. Write a final reflectiarin addition to submitting their assignment, students write a
reflection on their personal responses to the issues raised in the class discussion. The
reflectionis 25 dd xi OAO AT A A@bl AET 08

What they learned throughout the course of the assignment

What they felt the strengths of their assignment were, and why

What they felt they could improve on should they be asked to do something
similar in the future with another graphic novel

1 What they learned on the Gallery Walk and how it inspired them to try
something different in the future

E

Ultimately, this is a rich assessment that could servpars$ of a summative assignment for the
unit. It can be modified depending on the grade or ability level of the students, either in terms
of the activities they do or what is specifically expected of them.

VARIATIONS ON A THEME

Your students might well want to tackle something other than the cover art and opening
splash page of he &kyll Island Chronicles, Volumedrgfact, given all of the wordless panel
sequences filled with cloaind-dagger action, students might be interested in crafting a visual
narrative sequace that would fit between two pages in the graphic novel, or perhaps create
the pages that they see as preceding the opening of the story or directly following the ending.
As well, a popular activity in the comics worddcreatingvariant covers, where artists draw

their own version of a cover that might then be used by the publishing company for @akpec
print run of the graphic novel.

4EA EI Bl OOAT O OEEI ¢ xEOE OEEO AOOECii AT O EO
them a degree of agency in completing the assignment. The results will in all likelihood reflect
the extent to which this is made possible.
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ACTIVITY5 z Fact or Fiction

ObjectiveStudents learn how to determine which elements of a work of fiction set in an historical
or reimagined historical context are fact, and which are fiction.

Students live in a digital age which they are faced with a constant battery of new
information. Sifting and sorting through this information is an incredibly challenging task,
especially when they want to determine what is fact and what is fiction. This activity shows

students that hey can leverage the technology at their disposal to become a more informed
reader of text.

D
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HOW IT WORKS

There are different approaches a teacher can take with this exercise. One method is to give
partnerships osmall groupf students a specific character, place, or scene in the graphic
novel to research, and then have them determine whether or not the manner in which this
character, place, or scene is represented is historically accurate.

'T AgAi DI A TECEO AA ' 1 AOA atthe¢ dh@df Volpek1&iioe AAAOQE
Jekyll Island ChronicleBhe instructor determines how much historical information he or she
wants the students to research by having them address one or more of the following questions:

1 Inthe graphic novel, Carnegie passes away on December 31, 1919. Is this historically

accurateDid Carnegie, in fact, die on this specific daliethe date has been altered,
what might be the reason for the change?
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1 Carnegie is shown passing away at his Shadowbrook Estate in Massachis#tts.
where he died, and wdse surrounded by his family his final moment8 What was his
official cause of death?

T )17 OEA OO1T ouh #AO1l ACEAGO xEZA ,1 OEOA OAA
was their actual difference in age, and is the story accurate in how it represents her?

f Thecircumstances £ # AOT ACEA8O AAAOE ET OEA 0OOI OU
the reader. What was the reaction in thewspapergo his passing in 1919?

The questions@restructured in an order that requires an increasing amount of research. Once
studentstackle, them, however, and establish in their own minds the differences between fact
and fiction in the graphic noved final question can emerge that requires students to reflect
on, discuss, and respond to in writing:

Q.How does an understanding of the similarities and differences between the history of
# AO1T ACE A& O ndmbw tiAey ard répie@iiad in Adleyll Island Chronicles help you
to better understand Carnegie the man, Carnegie the character, and how you respond {

This question is ideal for a paragraph or mpliragraph length response and can give

students practice in personal response writing, structuring and supporting an argument, and
incorporating ideas from primary and secondary sources. The research demdydbe initial
guestions, though certainly not taxing, putise idea ofinvestigationnto the minds of the

students and leads to a better final written produtt /£ AT OOOAh OEA AEOAOI @
death are just one possible avenue with which to investigate fact and fiction in the graphic

novel. Here are some others:
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1 The geography of Jekyll Island during the time in which the story is set and its depiction
in the graphic novel.

1 The relationship between Steinmetz and Tesla as scientific contemporaries and the
depiction of their relationship in the story.

9 ,0ECE ' Al1l AATEGO AAOEOEOEAO AO Al AT AOAEEC

Volume 1 ofThe &kyll Island Chronicles

The authors havalsoput together apair ofhelpfullists that outline what is fact and what is
fiction in the graphic novel.

FACT

1 The Wingfoot Express reallyasan airship that exploded above the Federal Reserve
Bank in Chicago in 1919 and realigirain down through the skylight of the building

1 There is a secret underground subway station called City Hall station just below the
Woolworth Building

1 Carnegie was not a member of the Jekyll Island Club but did visit there from his home

on a neighboringsland.

71T AOT x 7EI OI 160 Z£AOT OEOA. AAOOGAODO xAO ' Aj

Adolph Hitler did make speeches at the HofBrau Haus in Munich Germany

= =4 4 2

Mayor of Seattle, Ole Hanson, received a mail bomb and it failed to explode when the
package was turned upside down

1 President Wilson did suffer a stroke while making a national tour to promote the
League of Nations

1 Fun, fast gekarts (called Red Bugs) wersad by members and families dig Jekyll
Island Club

1 Many Americans difly for the RAF before the US joined the war.
FICTION

There is no record of WilsoRprd, or Steinmetz ever visiting Jekyll Island
There was no Gibraltar Tunnel built, although one was contemplated
The Eiffel Tower was nevétown up

While Zeno was a real, ancient Greek who advocated anarchy, there was no real cabal
named Zeno

1 Henry Ford did not have a car named Eden

= =4 4 A

There are also a few hidden things to look for in fingt book, like the picture photo on the
OADPT OOAO0B8 O TFnd @portey, BoAnamed,dsi.@vdll Thomadle know that because

S s A L s

the photoisof himandE, Ax OAT AA |, AxOAT AA T &£ || OAAEAQ xEI
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ACTIVITY6 z Tableaux Vivants

Objective Studentswork collaboratively to put together a series of tableaux inspifdtedgkyll
Island Chronicles.

| ¢

A great way to get students engaged with a graphic novel is to have them act out individual
OAAT AO8 T7bEtar@sdotava thefnido this itableay the dramatic techniquevhere
students freeze in place as a group in order to represent something. The activity does a great
job of allowing students teeplicate and eveinterpret the panels of a graphic novel.

HOW IT WORKS

This activity works best once students have read the stbhe teacher divides students up

into groups of four or five, and hands each group an envelope with a photocopied page from
the story. Ideally, the page should have four to six panels so that the students can perform a
sequenceof tableaux, freezing in place as a group to represent the characters in each panel.

In the first part of the activity, the teacher has the groups create one tableau for each panel on
the page they are given. They must memorize the positions of the characters in the various
panels and then replicate these positions by freezing in placéefoseconds. Once they do a
tableau of the first panel they unfreeze, but then have only ten seconds in order to form the
second tableau. This continues until each of the paneltheir page has been presentedihe

rest of the class watches the performaa then discusses it in their own group, and then

makes an educated guess about what panel sequence the group was assigned. The other
groups then take turns performing their tableaux.

In the second part of the activity, students are kept in their initial groups and once again
handed a photocopied page from the graphic novel in an envelope. This time, however, the
instructions areslightly different. Althoughthey have tostudy each of the panelsn their page
and once again create a series of tableaux, this time they must do so accordingftiltieng
conditions:
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Two of thetableauxmust have characters frozen in the same manner thetytappear on the
page.

1 One or two of thetableauxmust have the characters frozen in place betpresented
from a different perspectivéhan what is seen in the stofg.g. they might be facing
sideways, or backwards, or at an angle to the audience).

1 One or two of the tableaurmust be the complete invention of the group, brgpresent
something thatcould have existed the panel sequence in the bobkit which the

s N oA oz z A =z .-

AOOET OO AT A AOOEOOO AEAT 680 AEIT OA O OAD

It will be very important for students to sketch out their tableau sequence, practice diligently,
and have everything committed to memory before performing for the class. Once again, the
class guesses the part of the story being represented, tries to ifyethie special panels, and
explains their reasoning in the process. When all grdupge performed the teacher has
everyone engage in an individual reflection writing activity in which they address the following
guestions:

1 Which did you find more difficult to prepare: the first series of tableaux or the second?
Explain your reasoning.

1 What was the biggest challenge your group faced during your preparations for either
the first or second tableau sequence? How did you resolve the issue, deal with it, or
overcome it?

1 How do you feel your group did in presenting your work to the class? If you could
change one thing about your preparations or performance, what would that change be?

1 When you were watching other groups perform, were you able to determine what
sequence they were representing fronie &kyll Island ChronicleédHow did you know
this as you were watching? Was there one particular clue that tipped you off?

1 What do you think the activity has shown you abdwaiw a comic tells stories through
images as much as through its narration and dialogue?

EXTENSION DISCUSSION

An important term from comics iencapsulationThis can be defined as the specific

illustrations that a comics creator chooses to show readers as opposed to others. The panels
encapsulate brief moments in timgwe assume they last as long as the dialogue shows us or
the narration tells us they dpand we piece them together by moving from one to the next. As
mentioned before, the blank space of the gutter represents everything in between, so with a
groupof students who really enjoy the tableaativity, OEAOAS8 O AT ET OAOAOOE]
discussion to be had in looking at one of the tableau sequeandsxamining with the class
the choices the creators have made, what they have left out, and how they have paced the
sequence of events. This can lead to a really engaging discussion with the right class.
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ACTIVITY7 z Letter to the Authors

ObjectiveStuderts learn how t@onnect
with authorsin order to ask questions,
express appreciation, or share insights

Ultimately, once students have finished
reading the graphic novel, they should be
encouraged to reach out to the creators
with any questions or insights they might
have aboutThe &kyll Island Chronicles
Students often see a textregardless of
xEAOEAO T O 11 Ozasthé ¢ 7
product of a writer or creator to whom
they have no real acceddowever,those
who write and create are often only too
willing to readand respond tamail from
inquiring students, and this activity
encourages them to do just that

HOW IT WORKS

Studentswrite a onepage letter of approximately 300 words to one of the authors or creators
of The &kyll Island Chronicleb their letter they must have the following:

1 Proper formatting, including

o their addressand the date Jekyll Island Chronicles

o the name and address of | c/o Steve Nedvidek
the person to whom they 5150Thousand Oaks Cove NW, Kennesaw, GA 3015
are writing(shown here!A
an opening salutation,
the letter itself,
a closingsalutation,

o their name, with space left for their signature.

Three questions that they have for the author/creator that are related to the te
Two sentences that express appreciation for therkwthe author/creator has done
An insight into the graphic novel (i.e. something they discovered or somethiag t
really resonated with them)

hello@jekyllislandchroniclegsom

O O o

= =4 4

)y O EO Ob Oi OEA OAAAEAO8O AEOAOAOQEITTh T £ Al
after the initial reading of the text or at the end of the unit. One reason for the latter is that it
allows the students to write more thoughtful letterthat are a product of their extensive study

of the graphic novel. Depending on the curriculum, teachers may opt to have this activity serve
as either a formative or summative assessment.

40

eJe)



mailto:hello@jekyllislandchronicles.com

Activities for Teachingand Learningz Book 2

ACTIVITY 1z The Interview

ObjectiveHave students engage with the differences between historical figures and their
representation in the graphic novel.

Students connect to a work of literature and the characters it presents when they are given an
opportunity to explore the connections between an historical figure and the representation of
that character in a story. There are several ways for kids to dewvibleir appreciation of the
similarities and differences they see, but an excellent activity that does this while fostering
OEAEO COI xOE AO xOEOAOO EO O4EA )1 OAOOEAx86H6

HOW IT WORKS

In this activity, students work in pairs to choose one of the historical charact&sdk 2and
research that individual using a combination of print and electronic soufdesn the studens
carefully enumerate the similarities and differences between the historical figure and his or her
representation inThe Jekyll Island Chroniclekere are some of the questions studsntill

want to keep in mind:

1 What does the character do in the story? What actions do they undertake? Are these
similar to or different from the actions they took as a rif historical figure?

1 What does the character actually say in the story and how do they behave? Do they
seem levelheaded or angry, stressed out or calm, prone to rash decisions or patient
and reflective? Are these qualities similar to those shared by theiflfeatounterpat?

f Given the similarities and differences between the charactér in $ A O E laddGhe 2 A A A
actual historical figure, what questions might they have of one another?

Once the students have gathered their research and used it to answer these questions, they
begin to organize, outline, and write the script for an interview. One student takes on the role
of the historical figure, and the other takes on the role of therelager in the book. Together,
they put together a conversation or interview in which both characters take turns asking and
AT OxAOET ¢ TTA ATT OEAO8O NOAOGOEI T 08

The interview should explore the similarities and differences that the students research, but
also seem like a genuine conversation between two pegpiest that, in this case, the people
are different versions of the same person!

Here is an example of how a pair of students might construct such an interview.
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WOODROW WILSON IN CONVERSATION
Wilson ip real life) in conversation with Wilson (from The Jekyll Island Chronicles)

WILSON (JIC)
So, did you get a chance to read the book?

WILSON (IRL)
What book?

WILSON (JIC)
The Jekyll Island Chronides UT O ET 1T xh OEA

WILSON (IRL)

/| Eh UAO8 ) AEA8 j 0AOOAQ $I
WILSON (JIC)

JEEA xEAOe , EEA O AT T A xEt
stand for terror and chaos on their watch!?

WILSON (IRL)

Well, no, | did undertake the deportations, but | seem to come across as a bit of a meanie.
WILSON (JIC)

What did you call me?

WILSON (IRL) 3

) TAATh ) AT7T80 EIACETA 117

kind of political pressure | was under at the time

WILSON (JIC)
ARE YOU TRYING TO APOLOGIZE?

WILSON (IRL) |
Watch who you are speaking to, sir. | am the President of |
the United States! [

WILSON (JIC)
Listen, you were just dealing with a collection of bothéppy terrorists. | have the entire Zeno
Cabal to worry about. Do you have any idea of the kind of reach that organization has?

WILSON (IRL)
, EOOATET ¢ O1 Ui O OATETAOG T A T &£ Eil x OO0OAOGOAED
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ACTIVITY Z Words in Context:Understanding the Literary Nature of Graphic Novels
Objective: Teach students to identify figurespeechn a work of literature

As mentioned irActivity 2 for Book 1, soe works of literature are particularly wedliited to
teach young people about the beauty and power of langudgmok 2 also presenits readers
with an impressive array of variofigures of speech that help readers to make meaning.

Because of their visual nature, comics and graphic novels are well suited to help students
understand how figures of speech and other literary devices shape our understanding. As well,
the economy of language found in visual narratives means that we dgtaatounter these
features of language much more frequently than in other forms, like the novel.

HOW IT WORKS

This activity begins with the teacher having students in pairs look at page® 18 the graphic
1T O0AI 8 4EEO EO OEA [ AAGET C 1T &£ OEA : ATT #AAA

EAAT OEEZEAO AT U EZECOOAO 1T £ O pdadiding. Here skelsonzE A U
of the things that the students might identify:
T 6! OA UT OO0 AOAET O PEAEI AA 11 /OUiTeo jiolo
T O4EEO I AAOET ¢ EO AO OAAOOA AO AT U AAOGOI A
T O4EA 'i AOCEAAT O EAOA xOAPPAA A CEZAO AI O O
T 031 AOA xA O xAEO AO OEA AEOPI 000 AT A A
AT A AET AT1 AOGAO ET EAT Aeo jBI1TUOUT AADITh
T 07A xEI1 AOET ¢ OEAI EAOAh OAAOOAO OEAI A
T 0" 00 xEAO 1T £ #AO1T ACEABO #11 x1 0ed jiAOGITU
T 06 AOOAEITAO EO A ETI OOA T £ AAOAO8G6 j Al EAE
T 6, A0 Al 1 AATE OOOEEA EOIi EEO PAOAES8G j U
T 03APAOAOCATI Uh AOO O1I CAOEAO86 | A1 OEOEAOGEON

Once the pairs of students have identified lines and turns of phrase that they believe contain
figures of speech, they take turns sharing them with the class. This leads to a discussion of how
different figures of speech contribute to our understanding ooty of language, but of those

who speak it. Here are some of the things that can be said about the sentences identified
above

O! OA UT 60 AOAET O PEAEIAA 11 1/ OUTeo

Not only does this line featursarcasny the character wondering why they have chosen the

top of a hill in full view of the city of Athens to have a secret meeting of the Zeno g&loal

EOC6 O AT A @A Alullisénbody imhgeAstuBehtdarel uggally adept at identifying
xEAOA Ei ACAOU AGEOOOh AOO AT180 Al xAUO AgbO
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AAOACi OEAOG8 (AOAh OEA OEOOAI Ei AcAOU 1T &£ OEA
Ol EOh AAET C OPEAEI AAd6 AU OEA /0OUi8 1O xAlI
gustatory (taste) imagery, making the entire sentence rathesciptive, and the sarcasm that

i OAE I OA AEEAAOCEOAS8 |/ £/ AT OOOAh xEAT OEA AE

OOAOOEOOOA Al O OI ET Ad OOCCAOOETI ¢ OEAO OEA A

WHAT FOOL THOUGHT
OF THIS? THE TOP OF
A HILL IN FULL VIEW

OF A CITY?

ARE YOUR SHE'S RIGHT.
BRAINS PICKLED THIS 15

- MADNESS. EVEN WITH
ON ouUzo? YOUR BLACKMAIL,

I ALMOST PIDN'T
COME.

O4EA T AAGET C EO AO OAAOOA AO AT U AAOOI A8o
AEEO EO A Al AOOEA OEIiEIAn A Al i PAOEOIT OOEI
part because we imagine a group like Zeno meeting in something like a nefarious castle. Here,
though, their meeting place in full view of the city perhagteows the daring and intrepid

nature of their leader.

O4EA 'i AOEAAT O EAOA xOAPPAA A CEAZAO Al O 0608

This pair of sentences, taken together, is a clear example of a metaphor. The xenophobia of

the Wilson administration is going to allow Zeno to carry out an act of terrorism that will see
OEA AADPI OOCAOGETT 1T &£ 1 AT bi OAIlthe gokdmimehthad UAT Ol
xOADPPAA A CEZO &£ O OEA AAAAI 8 (I xAOGAOh ET O
Il f AOEAAT 08 -icEAO A@ W8 OAMRRIO OAEAO OEA | AOADE
conceit, a literary device that is a form oftended metaphor. It is by no means an elaborate
conceit, but it shows that the writers have taken a metaphor and extended it beyond its use in

a single phrase or sentence.
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THE ONLY 3

OUZO 15 IN { &
THE BELLIES NEVERTHELESS,

I WE SHOULD BE
OF THE LOCAL _ ABOLIT T
\  BUSINESS.

15 AS SECURE

AS ANY CASTLE. THE AVERICANS

HAVE WRAPPED
A GIFT FOR U5.

7 ’ \ THIS MEETING

AOA xA OI AE
I

x O OEA AEODPI OOQGowAsahd AT AE
Ai1 AOGAO EIT EA

> O
(@] >\
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This is a wonderful sentence to explore with students, because of the rich use of literary
language. First and foremost is its use of a very underrated literary device: polysyndeton. This
occurs when words, phrases, or clauses, are joined by a succegBiofE A x1 OAO OAT1
ET OOAAA T £ OEA 1 EOO AAET ¢ OAPAOAOAA AU Al il
AEOZEAI AOG6 OAET £ OAAO OEA OEAEAOIT OO1T AOGO 1T A
those kicked out of the United State$he impossibility of doing this is emphasized by using

OAT Ao AAOxAAT AAAE EOAI h xEEAE | AEAO OEA OA
interrogative sentence is a rhetorical question that uses sarcasm. Of course a group of evil

CAT EOOA O xahghd ohflabailiporss And Bocks and airfields with flowers and

AET AT1 AOGAO ET EAT A8 j.10A AO xAll OEAO OEA
and gustatory imagery.)

A5 WELL AS

WILSON'S FBT HAS Wil § ~ .
, SOME INCONVENIENT ! i
o cods [EN ooy |SQIRE / t5 02 \

THOSE IT COULD
IDENTIEY AS WANTED TO 8E RID O AND AIRFIELDS IN

“ (575 e & | EVERY NATION WITH
ANARCHISTS, ! B | T ELowers anp

[ severaL THouSAND Cracass A
BEING SLOWLY PEPORTED §
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O07A xEIl AOET ¢ OEAI EAOAh OAAOOAO OEAI AO 1
AEEO EO A #Z£ET A AgAipi A T &£ OEA AOOET 0086 OOA
the Rule of Thirds that derives from photography and visual art. The Rule of Three argues that
things presented in threes have an aesthetic effect that diffeosn when these things are
presented in an amount other than three. In the example, for instance, there are three things
OEAO OEA AAAAT DI AT O O Al xEOE OEA PAT DPI A
TAAAAAR AT A OOA OE Athat Alen wehrddEd vé\iBings td drdadef, Ak A
or she is likely to compare them. When we present four or more things, the reader sees them
as a list. The Rule of Three suggests that things presented in threes have an aesthetic effect
that avoids compde OT T AOO AT AOT 80 11 6OA OEA OAAAAO EI
OEOAA Al O APPIEAO OI 1T1TA T &£ OEA OA1T OAT AAO
AEOZEAI AO86
\ WILL HAVE o
A READY-MAVE N \
ARMY OF ALL - BRING THEM HERE,
NATIONALITIES \ SCATTER THEM AS /
OF THE NEEVEV, ANV USE \ & A
CONTINENT. THEM AS DESIRED. g X \ AND I WILL ADD
/ e § TO THAT ARMY A
f WEAPON LIKE NO
OTHER.
O" 00 xEAO I &£ #AOT ACEABO Al1 x1 Oebd
This nasty comment is an examplerottonymyg - 1 OO OOOAAT OO x1 O1 A ER-R
metaphor, since Gabriella Antolini appears to be comparing Peter, Helen, and the rest of the
heroes that Carnegie assembled in Book 1 of the series to clowns. However, metonymy occurs
when one word withaconnéET 1T O1 AT 1T OEAO OADPI AAAO EO8 )1

EAOI AO AO OAI T x1 06 AT A O OOAOG OEEO OAOI AO
synecdochein which the replacement word is a part of (or the whole of) the word it replaces. If

T OITTETE EAA OAEAR O" 00 xEAO T £ #AO1I ACEASO
OEAT AO6 OADPOAOGAT 6O A PAOO T £# OEA EAOI AO | xE
01 OAPOAOGAT O OEA xEIT 1T Ah OEA TIEIGAIOGR0 UA G\RA O EIAGA
i 10 OEA xEITTA T £/ #A01T ACEA3O EAOT AOGh O1 EOB
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COMPARED WE WILL BE
BCL;TPwEH;}'E?; TO WHAT 15 : SILENT, LEAVE
COMING, THEY ARE NO TRACES AS

CLOWNS? .
THOSE WHO INSIGNIFICANT. WE PREPARE.

RUINEV YOUR

PLANS IN
NEW YORK?

THIS WE
LEARNED
FROM NEW
YORK.

®@AOOCAEITAO EO A (1 O00A 1T &£ #AOAOGS

This is a clichéd expressigran overused phrase that describes something that is ready to fall.

Of course, it is a metaphor, as well, since Versailles, the city, is being compared to an unstable
OOOOAOOO0OA OEAO AAT EAI I efér@vilaih becalsk it bhng®s ) 08 O
together the triteness of a cliché with a simple metaphor that clearly shows the evil designs he
has in mind.

THEN IT
15 AGREED? WE SHALL
LET GALLEANI

I 5TILL
TRY AGAIN. PREFER

FINANCIAL AN LINSTABLE
CONTINENT 145

o AT EVERY
TURN, THERE 15
AN OPPORTUNITY. A
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O, A0 ' Al 1 AATE OOOEEA &£01i EEO DPAOAES

Most students have a handle @ersonificatiorfor anthropomorphismin which inanimate
objects are imbued with human characteristics. However, this line is an example of
zoomorphisma figure of speech in which a person is given the qualities of an animal. In this
ET OOAT AAn ' Al 1T AATE EO AAET ¢ AT i PAOAA O1 A
without being detected. (Notechremamorphisns another literary figure in which a person is
given the qualities of an inanimate object).

LET GALLEANI
STRIKE FROM
HIS PERCH.

GABRIELLA,
PO YOUR
WORK AS YOU
SEE FIT.

AS WE
ALL MUST,

SEPARATELY,
BUT TOGETHER.

O3APAOAOGATI U AOO O1I CAOEAO

This expression is a perfect example of two important literary devieegnororand

antithesis The latter, antithesis, occurs when a line contains two opposite ideas, concepts, or
ADOAOGOETI T O AT A O3APAOAOAT Uh AOO OI CAOEAODG
example of an oxymoron, where two words or expressions that are complepglgsed are

I EOAOCAI T U DOO OEAA AU OEAA8 7A O1 AAOOGOAT A
OEAEO ET AEOEAOAT j1 0 OBARAADADABY DOOAI ADO;
However, putting the two expressions one after the other reinforces the dangerous
deceptiveness of their plans.

* % %

Students become better readers of all forms of literature when they develop the vocabulary
needed to talk about that literature in a sophisticated w&pok 2 ofThe &kyll Island
Chronicleprovides them with a wealth of literary figures to discuss, and this activity helps to
get the conversation started.
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ACTIVITY & The Lost Scene

ObjectiveGive students an opportunity to extend their understanding of a graphic story by

applying this understanding to the development of an additional panel sequence of their choosing|.

yT OEA 4AAAEAOC6O ' OEAA A1 O "TTE Xh OOOAAT OO
OANOAT AA ET OEA COAPEEA 11 0ATh AT A O OOOAI
OEA AAOEOEOU xAO O EAOA OOOAAwotk@ith@AvsuaL i E UA
narrative form must exclusively use language in order to allow the reader to have a visual

AGPAOEAT AA T £ OGEAEO O00IT Ous Y1 O4EA , 10060 3AAN

leverage their understanding d@dook 2to add an additional comics page to the story.
HOW IT WORKS

Students choose one of two scenes that leave a villain having been outwitted. The first is the
sequence that ends on page 36, in which our villain has been deceived by the man he has just
EEITAA8 4EA OAATT A EO OEA UAa®ikingEShbrieglkA AT A ET
Antolini, as Helen disembarks the airship and leaves Antolini to float to Seattle.

36 16

49

i




The activity begins with students familiarizing themselves with one of the two scenes. Then,
they must prepare an outline of how they might extend the scene by one more page.

I BT OOAT O AT 1 OEAAOAOEI T O OEAO OEAUBI T EAOA
1 How many panels will | use for my epage extension?
1 What must | do to make sure that npanel sequencstill works within the context of

the story?

1 What am | really trying to show in my extension of the story? Do | want to focus on the
emotions of the villain, or something else entirely?

1 What kinds of shots will I use in my panel sequence? Will my panels rely on long shots,
close ups, or a combination of different shots?

1 How will myextension of the story enrich it?

Blackline masters are a great way for students to undertake the preliminary work that leads to
their comics page. An effective strategy is to have them write a single sentence for each panel
they want to create for their page, so that a page of four adaitil panels would have them

write out a foursentence description of what happens. What students will often find is that
each of the sentences ends up becoming a panel.

As well, additional blackline masters can be leveraged to have them create the description of
each panel, as well as the dialogue, so that they engage in the process of writing the notes that
they would normally hand over to an illustrator drawing theingo. In this case, however, the
notes are for them. The following is an example of what a student might put together for a
three panel extension of the first sequence:

PANEL 1
[Medium shot of the villain with his hand on his forehead, the page he has just been reading hanging limp in his
hand. The background has darkened, as though in keeping witmbizd.]

6),,!). jOEI 6ce®O AOAAI Aqq O2A0E AT A Ei i1 EOES86H6

PANEL 2

r#1 1 OA Ob 1T £ OEA OEI 1 AET 8 0 /A A Adhdematiok Hadturhel blaBld]A O D h
6),.,!).d O.1T 1 AOOAOS8S

PANEL 3

[Now the villain is shown heading back out into the night.]

6),,!).d 08) xgkiITAEAAA OBI ARI DEADAS

A great idea is to have students present their comic pages either to the class or in small groups,
as it allows them to show how their sequence interprets what might have happened while
being consistent within the broader context of the story.
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ACTIVITY4 z Fact or FictionRevisited

ObjectiveStudentsonce agaitearn how to determine which elements of a work of fiction set in

an historical or reimagined historical context are fact, and which are fiction.

4AEEO AAOEOEOU EO A OAPOEOA &EOI i OEA EEOOO 4
to engage with information presented to them and separate fact from fiction. Wading through
this information is often challenging for adults, let alone statle and recognizing the

difference between fact and fiction can help kids become more informed readers across a
variety of print and online sources.

“The T

September 16, 1920

aily

Three Cents

HOW IT WORKS

)yl OEA 4AAAEA0OS8O ' OEAA MmO "TTE Xh OAAAEAOQO
approaches to this activity. One approach is for students to work in partners or small groups to
research a specific character, place, or scene in the graphic novathemdetermine whether

or not the manner in which this character, place, or scene is represented is historically

accurate.

An example from Book 2 might be Wall Street bombing depicted on pages249he
instructor determines how much historical information he or she wants the students to
research by having them address one or more of the following questions:

1 In the graphic novethe bombing is shown having taken place on September 16, 1920.
Was this indeed the day of the bombing? What time of day did it take place, and how
crowded would the streets have been in and around the area of the bombing?

1 Who were the casualties of the attack? Did they include children, as Wilson indicates in
the pages that follow?
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1 Although Peter Karovik is a fictional character, are there any stories of people who
helped to protect, comfort, or simply bore witness to the event? Do their stories
corroborate what seems to be depicted in the graphic novel?

1 Page 52 depicts the front page of a newspaper. Were there evening editions of such
newspapers that ran the story of the Wall Street Bombing? Did they characterize things
in the same or similar ways to the page showBook 2

1 Inthe graphic novel, the bombing appears to have been undertaken by Luigi Galleani.
Was this the only bombing that this rebfe figure carried out? If not, what other
activities did he engage in and what was ultimately his fate?

1 Are there historical photos that show the area of the bombing and what it looked like
both before and after the attack? How historically accurate is the area of the bombing
as shown in the graphic novel?

T 7AO0 711 AOT x 7EIOI 160 OAAAOEITT O1T OEA Al
in which it is depicted in the story? Are there firgind accounts of how this attack at
the very end of his presidency affected him?

As students move through these questions, which require differing levels of research, they
begin to have the material for a much more extensive writing activity. In effect, they are now in
a position to tackle the following essay question:

Q.How does an understanding of the similarities and differences between the hiktory of
Wall Street Bombing and how it is representddinA  * AEUT 1 ) OT AT A #
helpyou tobetter understanthe manner in which the authors have presented it in the sto
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This questioni©®EI ET1 AO Oi OEA 11T A AAiI OO #AO1 ACEAGO A
OEA "TTE X 4AAAEAOG O palagraphdr muktitatagraphlendth OEA OO0
responsegives him or hepracticein examining how authors of a work of fiction incorporate
historical events in order to tell their reimagined versions of history. As well, students get
practicestructuring and supportingn argument andncorporating ideas from primary and
secondary sources.

When students are asked to engage in the kind of research demanded by the questions
presented above, they are given to see how important investigation is in the process of
thinking critically about both history and literature. This kind of detective warkarticularly
enjoyable for students as it allows them to explore, discover, and separate fact from fiction.

Other areas of research that might allow students to separate fact from fiction are as follows:

1 The fates of characters in the graphic novel who were deported from the United States
in the wake of the bombing and what happened to the actual people who were exiled.

1 The situation developing in England that concerns Henry Ford so acutely, and what was
actually happening in England in the early 1920s.

T " AACOEATT A 11011 ETEBO AAOEOE OlckcQunté&part " T T E
during this time.
T 4A01 A6O ET OAT OEIT T &£ A OOPAOxAAPIT EIT OE

credited with throughout the course of his scientific career.

ARE THE:

T

THE PLANS? [ il <o —

WHEN THE

MINISTER RECOVERED
FROM HIS ASTONISHMENT,
HE IMMEDIATELY
UNPERSTOOV
THEIR VALUE.

This is a rich, muHlphase activity that can allow students to develop some really excellent
writing based on quality research.

53

A7
O A

W h




Activities for Teachingand Learningz Book 3

ACTIVITY Iz What Happened?

ObjectiveHave students construct a graphic story by getting them to imagine something that
might have transpired between the end of Book 2 and the start of Book 3.

Students can really engage with a text when they are given meaningful opportunities to

imagine something that might have happened to a charag®i | AOEET ¢ OEAO OE
explicitly learn about in the text. One of the best examples of thBaok 3involves the story

of Gabriela Antolini. When we last see her near the end of Book 2, she has been tricked onto an
airship that sweeps her away from Jekyll Island. However, the first time we meet her in Book 3

i AO O0' AAAUO6 qh OEA PESenCHaiGgE Th€qudsiio®is, what happeded x E O
to her in the time in between?

HOW IT WORKS

In this activity, students work alone to construct a tpage visual narrative that tells part of
the story that must have taken place between Books 2 and 3. Students will need to keep the
following questions in mind as they construct their story:

1 What is happening to Antolini the last time we see her in Book 2? Where is she headed,
and how long might it take her to arrive at that destination?
1 How long has it been in terms of the story between her departure on the airsip in
$AOGEI 8A0 2 AEAMME ADDAAOAT AA AOBoGkRDAET C6 0 AAI
1 What might explain how she got out of the predicament she was in at the end of Book
2? Would an historical investigation of the rdé Antolini help in this regard?
1 What is a good strategy in terms of laying out the graphic story to engage the reader
but also be consistent with what we learn in both Books 2 and 3?

Once the students have answered these questions, they can begin the process of constructing
their two-page story. A good strategy in this regard is for them to initially summarize what will
happen in their story in exactly two sentences. Each of theseesmrts will then form one

page of the story they write.

Two-sentence summary

54

AU

E

p A




Once students have their tweentence summary, they must ask themselves how that

sentence can be addressed in a single page. Sometimes expressing the sentence in visual
narrative form might require a single panel, but there are times when it might neeerak\At

this point, a useful strategy is for the students to quickly sketch out how they might want their
two pages to look, using simple drawings to show on a very basic level what their panels might
contain. Then, they can write out what they want toesm each panel. Here is an example of
what that can look like:

PANEL 1

Establishing shot of an airship landing in Seattle.

1 NARRATION BOX: May 4, 1921. Seattle, Washington.

PANEL 2
Long shot. The ship has now landed, and a lone figure is emerging.

9 ANTOLINI: Thanks for the ride, boys.

PANEL 3

Interior. Medium long shot of the pilot and qalot laying on the floor of the Zeppelin. It
appears they have been the victims of foul pigyossibly by being poisoned. This is suggested
by a couple of overturned glasses of wine on a table.

9 ANTOLINI (from outside the frame): Apologies for the mess.
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of the time that has expired in between the end of Book 2 and the start of Book 3. Perhaps
during their research, students discover that Antolini was jafteda time. They might want to
start their scene, then, with Antolini behind bars, perhaps being held in county lockup while
OEAGO AxAEOET C A EAAOET CS8

PANEL 1

Establishing exterior shot of a county lockup facility in Seattle.

1 NARRATION BOX: May 4, 1921. Seattle, Washington.
PANEL 2

)T OAOET O 111 ¢ OEI 08 7A80A 11TTEETC Al xI A
that hallway. In the foreground we see a guard looking over his shoulder at her.
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1 ANTOLINIJailor dear, can you bring me something to drink?
1 JAILOR: Huh?

PANEL 3

Interior. Medium long shot of the jailor standing in front of the cell, with Antolini striking a
seductive pose as she leans against the bars.

 ANTOLING ) 81 BT OEOEOATI U PAOAEAA
T *1t)y,/2qg 7A611~2)8i OOOA ) AAT EOOO

PANEL 4
-AAEOI #11TOA OET O T &£ '1TO01T1ETE OAAAEET ¢ OEOI
against the cell. An onomatopoeic sound effect is the only text in this wordless panel.
PANEL 5
%@OOAI A Al T OAOD T &£ 'TOTTETESBO EAT A OAAAEET C
he falls backwards.

T '!'.4/,).)d .AOGAO I ETAS
PANELG6
Medium long shot of Antolini emerging from the cell, keys in hand.

1 ANTOLINI: | can get it myself.
An interesting followup to such an activity is to get students talking about how the choices
OEAU 1 AEA ET AOAAOET ¢ OEAEO OCOADPEEA EI OAOI
character. Both examples provided above, for instance, add a measiuuthlessness to
Antolini that may or may not be fully apparent by reading the series. Of course, this
ruthlessness could accord with Antolini as an historical figure, so students may want to
examine her life more closely before putting together thagsignment.
I OOAOOI AT O OET OI A mI AOO 11 OEA OOOAAT 680 01

and the graphic novel form. An extension to this activity might involve having the students
write a reflection on their work.
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ACTIVITY Z Weird Science

Objective: To explore the rdifg science of certain aspect8obk 3

With such a strong focus on science and technology across the various books of the trilogy, this

activity has students explore the science of things that they encounter in Book 3.

HOW IT WORKS

The activity begins with the teacher having students in pairs look through Book 3 with the aim

of identifying moments in the graphic novel that might lend themselves to scientific

investigation. For example, the scene between Karovik and Queen Anne /dharikh in the
cemetery brings up the issue of the Spanish flu of 21998Students might be interested in

investigating how the flu was identified, spread, and treated.

I THOUGHT SHE
WOULY SEE ME. SHE DIV, PETER. BEFORE THE WAR

SHE PID--AND S7ILL POES. ENDED..THE SFPANISH FLU,

==, : PRAGLE. SHE VOLLINTEERED TO
SURELY, SHE HELP THE POCTOR%.
15 WITH GOV AND

THE ANGELS.

THAT ACCURSED PISEASE, STRUCK

/I'TAAR OEA DPAEO EAAT OEZEAO OEOAA OAATAO
they must choose one and produce a presentation that contains the following:

A Title Slide that introduces the topic and the presenters
An explanation of the scientific concept they are investigating
A visual excerpt from the scene where the scientific concept comes up
A sequence of slides that looks at
a. howthe scientific concept is presented,
b. what the book says about it,

PN
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c. whether what the book says or shows about the concept is accurate, and
d. how the science involved actually works.

5. A bibliography or list of works cited, includidgLast Call

6. A list of three questions as the springboard for a discussion.

In total, the students should have a presentation that is approximately ten slides in length and
lasts 510 minutes.

Alternatively, the teacher can assign specific scenes in the book that involve scientific concepts
or phenomena to ensure that the students make good choices about what to investigate. Here
are some examples of scenes that might work well.

The discussion of the Spanish flu (pages)5

The mechanics of a ship sinking after it explodes (page 11)
The concept of a death ray (pages28, 6466)

The use of an insulation suit (pages-28)

The science of either biplane flight or biplane combat (paged 38
Posttraumatic stress disorder (pages 4¥b)

Bugging a telephone (pages 6)

How a microphone works (pages-84)

The science of the Gleno Dam disaster (page 85)
Dieselpowered technology (page 98)

The mechanics and design of the monowheel (page 124)
The technology of submersibles (page 14D)

= =4 =4 4 -8 -4 -4 -8 -8 -8 -9

=

This is potentially a very rich activity that could lead into a more formal, individual research
DPAPAO8 ! OOAOOI AT O T £# OEA POAOGAT OAOCETT ETAI O

scientific principle or topic, their analysis of it in the contektlee book, their formal
presentation skills, and their ability to organize the slides effectively.
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ACTIVITY % Collector Cards

ObjectiveGive students an opportunity to extend and deepen their understanding of a specific
character by having them design a series of collectible cards.

Collectible cards in a variety of forms have long been an engaging hobby for enthusiasts,
young and old alike. In recedecades as well, the rise of games likéagig the Gatheringand
YuGirOh!have reintroduced card collecting to a whole new generation of young people. In this
activity, students research, design, and create a collectible card based on one of the characters
from The Jekyll Island Chronicles.

HOW IT WORKS
Students choose one of the characters in the graphic novel and use them to create a collectible

card. My strong suggestion for this activity is to provide the students with the characters they
may choose from, perhaps even opting to eliminate certain chees (e.g., Hitler).

A good way to begin this activity is to have students complete a graphic organizer that allows
them to include a lot of information about their chosen character. In the case of either fictional
or historical characters, this could include various factswalbeir appearance, clothing,

height, weight, place of origin, nationality, etc. followed by information about who they are,
what they do, and what they say.

What the teacher must decide is the following:

1 How much material will the student be encouraged to draw upon from the first two books?

1 Will the card take shape from a provided template or will students design that for themselves?

1 How will the cards ultimately be displayed or used? Will they collectively be combined to create
a kind of game system, for instance?
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1 What technology will the students be encouraged to use to design and create their cards?
1 Will they use specific software programs, pen and paper, or collage?

Some suggestions for displaying or presenting the cards include a virtual tour in which
students present their images on phones, tablets, or laptops, with half of the groups
presenting while the other half tour around and listen. Alternatively, studentdatextend the
activity further by incorporating the game element and designing card packs, a game board, a
game box, or other items that might be involved in a game based on the cards.

As well, it might be a really nice idea for students to develop cards that feature places or
objects in addition to (or rather than) characters. This might be an interesting way for students
to engage with the various locales that they are presented whittotighout all three books of

the series.

There are many directions in which to take this activity and it can involve a variety of discrete
skills. These include sketching, drawing, photoshopping, researching, writing, organizing
presenting, playing, designing, and sharing.
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